Han, Yano & Yonemizu (2015) also developed the Inclusive Education Assessment Tool(IEAT) to understand the establishment of inclusive education system. This tool was developed based on the understanding of the current state of inclusive education and the relationship between inclusive education and special needs education in Japan. IEAT is the first tool to evaluate the current state of inclusive education system, but its reliability and validity have not been verified yet. Therefore, this study aimed to verify the reliability, content validity and construct validity of IEAT. Content Validity; When over 80 percent of the respondents answered that the tool is valid, it is determined that this tool is verified to be valid. Reliability; Reliability of IEAT was estimated using the internal consistency method. The internal consistency of IEAT was assessed with Cronbach's α. A minimum Cronbach's α co-efficient of 0.7 was considered satisfactory for group-level comparisons. Construct Validity; Construct validity was verified using structural equation modeling (SEM). Goodness of fit index (GFI), comparative fit index (CFI) and root mean square error of approximation (RMSEA) are the suitability indices of SEM; researchers may choose which index they would use for the verification of SEM. A model is considered acceptable, when two or more fit indices are met including RMSEA. For adequately fitting models, these fit indices should meet the following criteria: GFI>0.95, CFI>0.90 and RMSEA<0.1. As the result, Over 90 percents of respondents answered that this tool is valid in all the items and domains, guarantee of rights(α ＝ 0.848), improvement in environment(α＝0.752) and reform in curriculum(α＝0.775); GFI=0.953; CFI=0.952; and RMSEA=0.068. The validity was verified because the values of GFI, CFI and RMSEA were within the goodness-of-fit range. For the evaluation of inclusive education system, the study on the philosophy and theoretical background of inclusive education has been conducted, Inclusive Education Assessment Indicator (IEAI) that evaluates the inclusive education system and policies was developed and the study on the analysis of the laws, systems and policies on education in Japan by using IEAI was carried out (Figure1). Han, Yano& Yonemizu(2015) also developed the Inclusive Education Assessment Tool(IEAT) to understand the establishment of inclusive education system. This tool was developed based on the understanding of the current state of inclusive education and the relationship between inclusive education and special needs education in Japan.
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Ⅰ. Introduction
Including Japan, inclusive education became the worldwide issue in the field of educational policy. In Japan, however, even though the policies f or the implementation of inclusive education system have been prepared, but there is no tool to evaluate the level of inclusive education yet (Kohara, Yano& Han, 2014) .
For the evaluation of inclusive education system, the study on the philosophy and theoretical background of inclusive education has been conducted, Inclusive Education Assessment Indicator (IEAI) that evaluates the inclusive education system and policies was developed and the study on the analysis of the laws, systems and policies on education in Japan by using IEAI was carried out (Figure1). Han, Yano& Yonemizu(2015) also developed the Inclusive Education Assessment Tool(IEAT) to understand the establishment of inclusive education system. This tool was developed based on the understanding of the current state of inclusive education and the relationship between inclusive education and special needs education in Japan.
IEAT intended to understand the state of inclusive education system through the subjective evaluation of the educational experts. IEAT consists of 11 items of three domains; the guarantee of rights, the improvement in environment and the reform in curriculum ( Figure 2 ). IEAT is the first tool to evaluate the current state of inclusive education system, but its reliability and validity have not been verified yet.
Therefore, this study aimed to verify the reliability, content validity and construct vali dity of IEAT. 
Questionnaire 1) Face Sheet
On the face sheet of IEAT was distributed to the respondents (evaluators), the informa tion on the respondents were asked; age, gender, the period of working as a teacher, the period of working at special needs school, the period of working at the special needs class es, the period of working as a special needs education coordinator, the period of working at the board of education and whether to hold the teacher's license for special needs educ ation.
2) Content Validity of IEAT
The content validity of IEAT of 11 questions of three domains were verified by using five-point scale; the score of 5=very valid, 4=valid, 3=limitedly valid, 2=in-valid and 1=very in-valid.
3) IEAT
IEAT is the tool for understanding the state of inclusive education system. IEAT consists of 11 items of three domains; the guarantee of rights, the improvement in environment and the reform in curriculum. For each item, the evaluators are asked to indicate the extent of their agreement or disagreement using a five-point scale; the score of 1 = strongly disagree, 2 = disagree, 3 = neutral, 4 = agree and 5 = strongly agree. The inclusion of Q6 in "Improvement in environment" of the Period of teaching experiences 18.6 ±9.9
Period of teaching experiences at special needs school(s) 1.8 ±5.6
Period of teaching experiences at special needs classroom(s) 1.9 ±3.7
Period of working as a special needs education coordinator 2.1 ±2. Services the expertise of the system. Therefore, the survey for this study was conducted for the public officers for education from Okinawa Prefectural Board of Education and Education
Offices (the branches of prefectural board of education) and special needs education coordinators from elementary, middle and high schools within the Prefecture participated in the workshop. All the public officers for education hold teacher's license and are in charge of educational administration in the region. Special needs education coordinators play the central role for the special needs education in each school and community.
Because this study was carried out for all the public officers for education and special needs education coordinators and over 600 of them participated in the survey for this study, high levels of the reliability and validity could be obtained.
It is expected that the IEAT will be prevalently used for the implementation of inclusive education system in Japan, because the IEAT is the only tool that has been verified as a tool to evaluate the inclusive education system until now with high levels of reliability and validity.
